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2 Harriet Reisenは、Beverly Lynn Clark編著Louisa May Alcott: The Contemporary Reviews 
（Cambridge: Cambridge University Press, 2004）, P.45 に、トウェインのこの言葉があると紹介して
いる。
－ 3－
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などの活用間違い以外は―きちんとした英語を使っていた）。始めの1、2ページを


































“Don’t, Jo; it’s so boyish.”
“That’s why I do it.”
“I detest rude, unlady-like girls.”












最初の2ページほどを見ても、ポーリーおばさん（信心深い女性）が、I’m sure をI 
layと言い、「～に勝るもの」をthe beat of ～と言い （どちらもスラング）、I might 
have thought をI might ’a’ thoughtと言い、what you have been doing をwhat you 
been doingと言い（ナマリ）、「もの」をtruckと言っている（スラング）。 「ぜったい
許さない」をI’d skin you.「いまいましい」をHang the boy.と言ってのける。乱暴
な男っぽい言い回しである。ことわざも引用間違いをして、Old fools is the biggest 
－ 5－
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fools there is.（本当は、There is no fool like an old fool.）と言って気にしないし、
主語の単複による動詞の活用変化の間違いも気にしていない。learnをteachの意味
で使う（スラング）。I’m notをI ain’tと言う他、spoilをspile、layingをa-laying、












































































































































































を想像した。「悩める少年よ （a poor little sufferer）、悲しみは今は終わった （at an 
end）」と思い、「トムは感動にむせんだ」。家を出て、川岸に行った。そのとき、転
－ 11－





































ョーは母が諭しても泣き続け、「あの子を許す価値なんかない （She don’t deserve to 
be forgiven）」（ナマリ）ときっぱり。エイミーは自分から和睦 （peace） を申し込んで
拒絶されたので、自尊心を傷つけられ、「謝らなければよかった」と思う。そして、
何と自分のほうがジョーより人間的に優れている （her superior virtue） と自慢し始
めた。しゃくにさわる （exasperating） 態度であった。彼女は人前で「善良な人間に














ようにつぶやく。「ふん（Mf）！誰かさんは自分をずいぶん賢い （mighty smart） と
思っているんだわ。いつも偉ぶってるわ （showing off）」。その後、トムと仲間のジ
－ 13－













knew what she’d do）―ジョーに対する妹エイミーの台詞とそっくりである。ベッ
キーはわざと、アルフレッドと嬉しそうに絵本を読む。顔を寄せ合って。トムの血
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1 ‘O WHERE ha you been, Lord Randal, my son?
 And where ha you been, my handsome young man?’
 ‘I ha been at the greenwood; mother, mak my bed soon,
 For I’m wearied wi hunting, and fain wad lie down.’
2 ‘An wha met ye there, Lord Randal, my son?
 An wha met you there, my handsome young man?’
 ‘O I met wi my true-love; mother, mak my bed soon,
 For I’m wearied wi huntin, an fain wad lie down.’
3 ‘And what did she give you, Lord Randal, my son?
 And what did she give you, my handsome young man?’
 ‘Eels fried in a pan; mother, mak my bed soon,
 For I’m wearied wi huntin, and fain wad lie down.’
4 ‘And wha gat your leavins, Lord Randal, my son?
 And wha gat your leavins, my handsom young man?’
 ‘My hawks and my hounds; mother, mak my bed soon,
－ 19－
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 For I’m wearied wi hunting, and fain wad lie down.’
5 And what becam of them, Lord Randal, my son?
 And what becam of them, my handsome young man?’
 ‘They stretched their legs out an died; mother, mak my bed soon,
 For I’m wearied wi huntin, and fain wad lie down.’
6 ‘O I fear you are poisoned, Lord Randal, my son!
 I fear you are poisoned, my handsome young man!’
 ‘O yes, I am poisoned; mother, mak my bed soon,
 For I’m sick at the heart, and I fain wad lie down.’
7 ‘What d’ye leave to your mother, Lord Randal, my son?
 What d’ye leave to your mother, my handsome young man?’
 ‘Four and twenty milk kye; mother, mak my bed soon,
 For I’m sick at the heart, and I fain wad lie down.’
8 ‘What d’ye leave to your sister, Lord Randal, my son?
 What d’ye leave to your sister, my handsome young man?’
 ‘My gold and my silver; mother, mak my bed soon,
 For I’m sick at the heart, an I fain wad lie down.’
9 ‘What d’ye leave to your brother, Lord Randal, my son?
 What d’ye leave to your brother, my handsome young man?’
 ‘My houses and my lands; mother, mak my bed soon,
 For I’m sick at the heart, and I fain wad lie down.’
10 ‘What d’ye leave to your true-love, Lord Randal, my son?
 What d’ye leave to your true-love, my handsome young man?’
 ‘I leave her hell and fire; mother, mak my bed soon,




鈴木 邦彦．　Traditional ballads 理解の為に ―“Lord Randal”を中心に―
ば、極めて平易な英語で歌われているのがわかる。何気ない母と息子の会話から始
まって、様式化された淡々としたやり取りが続く中、やがて暴かれる驚きの事件。“No 




















































































































15 ‘O what will you leave your father dear?’
 ‘That milk-white steed that brought me here.’
16 ‘O what will you leave your mother dear?’
 ‘The silken gown that I did wear.’
17 ‘What will you leave your sister Ann?’
 ‘My silken snood and golden fan.’
18 ‘What will you leave your brother John?’
 ‘The highest gallows to hang him on.’
19 ‘What will you leave your brother John’s wife?’
 ‘Grief and sorrow to end her life.’
20 ‘What will ye leave your brother John’s bairns?’
 ‘The world wide for them to range.’　　　 （Child #11G）6
“What d’ye leave to your…”と“What will you leave to your…”と、助動詞が
doかwillかの差こそあれ、ほとんど同じ文が並べられているのが一目でわかる。
5 もっとも、それを逆手に取ってJaquesに“Nay then, God be wi’ you, an you talk in blank verse.” (As 
You Like It, IV. i. 15) と言わせたのはShakespeareだが。
6 各連2行目と4行目にそれぞれFine ﬂowers i the valleyとWi the red, green, and the yellowとの
refrainが省略されている。
－ 25－
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また、“Edward”でも、最後の5-7連、父親殺しという大罪を背負って故郷を去ろ
うとする息子Edwardと彼の母親との間でこの形式が現れる。
5 ‘And what wul ye doe wi your towirs and your ha,
                    Edward, Edward?
 And what wul ye doe wi your towirs and your ha,
         That were sae fair to see O?’
 ‘Ile let thame stand tul they doun fa,
                    Mither, mither,
 Ile let thame stand tul they doun fa,
         For here nevir mair maun I bee O.’
6 ‘And what wul ye leive to your bairns and your wife,
                    Edward, Edward?
 And what wul ye leive to your bairns and your wife,
         Whan ye gang ovir the sea O?’
 ‘The warldis room, late them beg thrae life,
                    Mither, mither,
 The warldis room, late them beg thrae life,
         For thame nevir mair wul I see O.’
7 ‘And what wul ye leive to your ain mither deir,
                    Edward, Edward?
 And what wul ye leive to your ain mither deir?
         My deir son, now tell me O.’
 ‘The curse of hell frae me sall ye beir,
                    Mither, mither,
 The curse of hell frae me sall ye beir,
         Sic counseils ye gave to me O.’　　　 （Child #13B）
－ 26－








6 He’s taen him up upon his back,
   Carried him to yon kirk-yard,
 And dug a grave baith deep and wide,
   And laid his body there.
7 ‘But what will I say to my father dear,
   Gin he chance to say, Willie, whar’s John?’
 ‘Oh say that he’s to England gone,
   To buy him a cask of wine.’
8 ‘And what will I say to my mother dear,
   Gin she chance to say, Willie, whar’s John?’
 ‘Oh say that he’s to England gone,
   To buy her a new silk gown.’
9 ‘And what will I say to my sister dear,
   Gin she chance to say, Willie, whar’s John?’
 ‘Oh say that he’s to England gone,
   To buy her a wedding ring.’
10 ‘But what will I say to her you loe dear,
   Gin she cry, Why tarries my John?’
 ‘Oh tell her I lie in Kirk-land fair,
   And home again will never come.’ 　　　（Child #49A）
－ 27－

























ぐろうと、いくらでも変化してきたことだろう。食べた物がeels fried in a panでは
なくて斑模様の魚かもしれないなどという情報も、今は必要なかろう。毒を盛られ
－ 28－























and Fair Annet” （Child #73） など、類似のケースだろう。財産持ちの女を選んだト
マス卿を、アネットは殺しなどしなかったけれど、ランダル卿の彼女は、結婚でき
ないのならいっそ殺してしまいたいと逆上したのかもしれない。
あるいは、敵対するclan同士のカップルを描いた“Earl Brand” （Child #17） や、
7 とは言え気になるという人の為に、拙論の末尾に各版の異同を一覧表にしておいた。
－ 29－
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版 主人公 食べた物 犯人
B Lord Donald sma fishes / black backs and spreckld bellies
C King Henrie (Henry)
fish boiled in broo /
spreckled on the back and white on the belly
D eels boild in broo
E Lairde Rowlande eels boild in brue
F Lord Ronald deadly poison
G Billy eel-pie
H a cup of strong poison wife
I Tiranti eels fried in butter / streakëd and stripëd grandmother
J a wee wee fishie
K a bonnie wee fishie grandmother?
L Willie a speckled trout, hemlock stocks step-mother?
M a little four-footed fish stepmother?
N a spreckled fishie step-mammie?
O a wee wee fish /it turned baith black an blue step-mammie?
－ 32－
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1. アカデミックライティングでは、従来の知見に言及したり、主張や見解の根拠を述
べるために、文献などからの引用がなされる。例えば、Macmillan English 
Dictionary for Advanced Learners第2版（2007） （MED2）には、“In academic 
writing and professional reports, you often need to refer to the ideas or findings of 
others in order to strengthen your argument and support the points you want to 
make.” （IW25）とあり、アカデミックライティングにおける引用の必要性と理由が述
べられている。
本稿では、Biber et al. （1999）とMED2のライティング技能向上のためのセクショ
ンであるImproving your Writing Skills1の記述とコーパスデータ分析に基づき、
“source of information”を表す英語表現であるaccording toを中心に、日本人英語
学習者コーパスと英語母語話者コーパスを比較することにより、日本人英語学習者
のこれらの表現の使用傾向について調査分析することを目的とする。
1 MED2では、学習者のライティング技能の向上のために、Improve your Writing Skillsとい
うセクションが設けられた。MED2は、第3版としては改訂されず、現在はオンライン辞典となっ
ている（MACMILLAN DICTIONARY. Available at https://www.macmillandictionary.







藤本 和子．　日本人英語学習者の“source of information”を表す表現の使用について
2. 本稿で用いるコーパスは、学習者コーパスthe Longman Learners’ Corpus （LLC）






本稿で用いる日本人学習者のデータは、第3章は、Country of data collectionを日本、
Native language categoryを日本語、Task typeをset/free/project essaysに検索設定
した930,973語のサブコーパスを用いる（LLC_JE）。このサブコーパスには、
American English （AmE）とBritish English （BrE）が含まれており、検索設定の







3.  Source of informationを表す表現について、Biber et al. （1999）とMED2の記述
に基づき、LLC_JEとAmE06_L、BrE06_Lを比較分析してみよう。
3.1  Biber et al. （1999）は、40,025,700語の話し言葉と書き言葉データを収集した
the Longman Spoken and Written English Corpusを分析し、conversation （CONV）、
fiction （FICT）、news （NEWS）、academic prose （ACAD）の4つのレジスター（言
語使用域）の言語使用を提示している。同書（557, 855, 860）は、“source of 
2 CQPweb at Lancaster. Available at https://cqpweb.lancs.ac.uk/.
－ 35－














AmE CONV BrE CONV FICT NEWS ACAD
according to less than 50 less than 50 less than 50 200 100
Biber et al. （1999, 869-870）に基づいて作成。
用例1）- 4）は、Biber et al. （1999）とMED2からの引用である。According toの
後ろに来る名詞は、1）、4）のように特定の人名であったり、2）、3）のように調査な
どの情報源である。
1）According to Mr K, it all started with an argument with a customer over a faulty 
toy in an Easter egg last year.  （NEWS）     （Biber et al. 1999, 871）
2）One person in 10 failed to spell any word correctly according to the Gallup 
survey of 1,000 adults.  （NEWS）     （Ibid.）
3）But drinkers will get off reasonably lightly, according to reliable Westminster 
sources.  （NEWS）     （Ibid.）
－ 36－
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4）The purpose of psychoanalytic therapy, according to Freud, was to remove the 
power of the symptom by making it intelligible. （Academic writing）  （MED2, 
IW28）
3.2  日本人英語学習者のaccording toの使用頻度と使用傾向を調査してみよう。コ
ーパス検索をするにあたり、source of informationを表すaccording toの頻度を調査
するためには、コーパス用例中のaccording toの意味分類をする必要がある。
Oxford Advanced Learner’s Dictionary of Current English第9版（2007） （OALD9）
に基づき、according toの意味を、1. “as stated or reported by sb/sth” （意味1）と2. 
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（185,506 語） LL p-value
“as stated or reported 
by sb/sth” 100 （1.35） 15 （0.81） 3.87
“following, agreeing 
with or depending on 
sth”
17 （0.23） 13 （0.70） -8.36 < 0.01
LL=log-likelihood values。LLの－の値は、AmE06_Lよりも、LLC_JE_AmEにお
いて、その意味の使用頻度が低いことを表す。






“as stated or reported 
by sb/sth” 12 （0.63） 12 （0.66） -0.01
“following, agreeing 
with or depending on 
sth”

















Cambridge Advanced Learner’s Dictionary第4版（2013）（CALD4）の語彙レベル
情報によると、意味1は、B1レベル、意味2は、B2レベルであり、後者のほうが高
レベルである。




Pre-intermediate （169,123語）、Intermediate （125,220語）、Upper intermediate 
（444,677語）、Advanced （36,355語）の5つのレベルを比較する。3.2の検索で、
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下位レベルの学習者よりもaccording toを頻繁に用いていることが分かる。
3.4  ここで、MED2のImproving your Writing Skillsセクション中のsource of 
informationに関連する記述を見てみよう。MED2が基づくコーパスは、2億2,000
万語の話し言葉と書き言葉データで構成されるthe Mcmillan World English 
Corpus、中国語、日本語、トルコ語、ヨーロッパ言語といった16の異なる母語をも
つ学習者のデータからなるおよそ400万語の書き言葉コーパスthe Louvain 
International Corpus of Learner English （ICLE）、そして英語母語話者のアカデミッ
クライティングから収集された1,500万語の書き言葉コーパスである。3   MED2 
（IW28）では、アカデミックライティングにおいて、“a paraphrase or a summary of 
a writer’s ideas or findings”を提示する時の表現として、according to Xとともにin 
X’s view、in X’s opinionを挙げている。
Figure 2は、MED2 （IW28）の母語話者のアカデミックライティングにおける
according to X、in X’s view、in X’s opinionの頻度を表すグラフに基づいて作成し
たものである。これら3つの表現の中では、according to Xの頻度が最も高い。
3 MED2 （IW2）の情報に基づく。

























Pre-intermediate Intermediate Upper intermediate Advanced
－ 40－
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MED2 （IW28）に掲載されているin X’s viewとin X’s opinionの用例を引用してお
こう。MED2 （IW28）のaccording to Xの用例は、3.1の用例4）を参照。
5）Our unity with our fellow men, in Gandhi’s view, presents us with an 
inescapable moral obligation towards them.  （Academic writing） （MED2, 
IW28）
6）The facts of observation might, or might not, fit into an acknowledged scheme 
of the universe, but the important thing, in Galileo’s opinion, was to accept the 
facts and build the theory to fit them.  （Academic writing） （Ibid.）
3.5  MED2に掲載されているin X’s viewとin X’s opinionについて、日本人英語学習
者のこれらの表現の使用を調査するために、LLC_JE_AmEとAmE06_L、LLC_




























in X's view in X's opinion
－ 41－
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in X’s view 0 (0.00) 3 (0.16)
in X’s opinion 36 (0.49) 0 (0.00)






in X’s view 0 (0.00) 0 (0.00)
in X’s opinion 8 (0.42) 2 (0.11)
調整頻度をもとに、各サブコーパスにおけるin X’s viewとin X’s opinionの使用を
見てみよう。Table 4を見ると、LLC_JE_AmEは、in X’s opinion、AmE06_Lは、
in X’s viewしか使用しておらず、使用傾向は異なる。Table 5では、LLC_JE_BrE 
とBE06_Lはともにin X’s opinionしか使用していないため、傾向は同じである。言




スには、その使用が見られる。4  Tables 6-7に、in my viewとin my opinionについて、
LLC_JE_AmEとAmE06_L、LLC_JE_BrEとBrE06_Lの検索結果を表す。
AmE06_LとBrE06_Lでは、一人称代名詞のmyの件数は0件である。つまり、in 
4 一人称代名詞ourが用いられたin our viewとin our opinionは、4つのサブコーパスのいず
れにおいても0件である。
－ 42－
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my viewもin my opinionも使用されていない。日本人学習者コーパスLLC_JE_
AmEとLLC_JE_BrEでは、in my viewは、いずれも0件であるが、in my opinionは、
LLC_JE_AmEでは、33件（1万語あたり0.45件）、LLC_JE_BrEでは、8件（1万語
あたり0.42件）である。ただし、in X’s viewとin X’s opinionの1万語あたりの調整
頻度が低く、1未満であるため、ここでの分析を結論づけるには、データが不十分で
あると言えよう。






in my view 0 (0.00) 0 (0.00)
in my opinion 33 (0.45) 0 (0.00)






in my view 0 (0.00) 0 (0.00)






向があるとして、学生が用いる“personal evidence markers”の例として、in my 
opinionを挙げている。つまり、大学で求められるアカデミックライティングの指導
－ 43－
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をまだ受けていない大学1年生は、熟練者よりも個人的な経験を論の根拠として用い





































Pre-intermediate Intermediate Upper intermediate Advanced
5 ここでは、詳細について触れることはしないが、Aull （2015, 5）は、学生が、熟練した書
き手と異なる点として、“personal evidence”の他に、“strongly stated opinions”と“wide-
reaching claims”に関係する“metadiscourse features”も用いる傾向があるとしている。こ
こでの、“metadiscourse features”とは、同書では、“the features that help writers frame 
their arguments and lead readers through them” （4）とある。
－ 44－
藤本 和子．　日本人英語学習者の“source of information”を表す表現の使用について
4. Biber et al. （1999）とMED2の記述からも、according toは、source of information




まず、以下の5社の上級学習者用辞典、CALD4、Collins COBUILD Advanced 
Learner’s Dictionary第8版（2014） （CCALD8）、Longman Dictionary o f 




Warning: according to is used to introduce what another person said:
　According to Rory, the training course was a waste of time.
To introduce your own opinion, don’t say ‘according to me’, say in my 
opinion or I think: 
According to me, the training course was a waste of time.
In my opinion, the training course was a waste of time.    CALD4
Don’t say ‘according to me’ or ‘according to my opinion/point of view’. Say 





Note that according to refers to evidence from someone or somewhere else. 
－ 45－
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As such, it usually has a third person referent. It cannot be used to refer to 
one’s own views or statements:
　In my opinion all those sites should be made green-field sites.
　（According to me/according to my opinion, all these sites should be . . . ）
Cater and McCarthy （2006, 25）
We only use according to when we refer to an opinion from someone else or 
somewhere else. When we talk about our opinion, we use phrases such as ‘in 
my opinion’ or ‘in our view’:
In my opinion, they were not very polite.
Not: According to me . . .　　　　　　　　　　　　     Carter et al. （2011, 16）
If you want to emphasize that what you are saying is your own opinion, you 
say ‘In my opinion . . . ’ or ‘In our opinion . . . ’
In my opinion we face a national emergency.
The temple gets crowded, and in our opinion it’s best to visit it in the evening.
   
Don’t say ‘according to me’ or according to us’.
Don’t use according to and opinion together. Don’t say, for example, 
‘According to the bishop’s opinion, the public has a right to know’. You say 
‘The bishop’s opinion is that the public has a right to know’.
The psychiatrist’s opinion was that John was suffering from depression.
            Hands and Wild （2012, 7）
We do not usually give our opinions with according to. Compare:
According to Anna, her boyfriend is brilliant. （ = If what Anna says is true, . . . ）
In my opinion, Anna’s boyfriend is an idiot. （NOT According to me, . . . ）
Swan （2016, エントリー356）
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藤本 和子．　日本人英語学習者の“source of information”を表す表現の使用について
学習者の誤用例として、Cater and McCarthy （2006, 25）は、*according to me、
*according to my opinionを、Carter et al. （2011, 16）とSwan （2016, エントリー356）
は、*according to meを、Hands and Wild （2012, 7）は、*according to me、
*according to usをそれぞれ掲載している。Hands and Wild （2012, 7）は、上記の学
習者の誤用の他に、第三者の意見に言及する場合に、according toとopinionを一緒
に用いる、*according to the bishop’s opinionのような誤用例も掲載している。
上級学習者用英英辞典や学習英文法書が掲載する学習者の誤用を日本人英語学習
者も犯しているだろうか。上記の誤用のうち、自分自身の意見などを述べる場合に、
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Table 8.　LLC: *according to meと*according to my opinion母語別使用頻度
*according to me *according to my opinion
Arabic 1 German 1
French 6 Greek 7
German 4 Italian 2
Italian 9 Portuguese 1
Polish 2 Slovak 1
Portuguese 2 Other 1
Turkish 1 Total 13
Total 25
ここで述べておくべきことは、上記の上級学習者用英英辞典や学習英文法書が、
すべて、学習者の誤用*according to meに代わる表現例として、in my opinionを提
示していることである。学習辞典や学習文法書のこの表現の提示は、英語学習者の
in my opinionの使用頻度を高くする一因となりうるのではないだろうか。





























3 （0.21） 9 （0.53） 15 （1.20） 68 （1.53） 14 （3.85）
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“Violence in society and politics, whether in the form of war, terrorism, 
dictatorship, oppression, usurpation, or genocide, is widely recognized as a 
grave problem”  - Gene Sharp 
Violence at all levels of society truly is a grave problem. Now more than ever, we 
need to teach that there are realistic alternatives to waging conflicts on all levels 
that are less destructive and relationship destroying and more constructive and 
relationship building. 
In her essay, “Why Should We Teach Children About Nonviolence?”, Voices of 
Youth contributor, Kiriyana Reddy (http://www.voicesofyouth.org/en/posts/why-
should-we-teach-children-about-non-violence-) calls for a complete makeover of 
minds.  She asks us to to consider how our children are educated.  What is it that 
children learn in history class, for instance? Generally, there is heavy focus on 
war and conflict and the dates of these wars and conflicts: who fought, why 
(which is relative to who is doing the “reporting”), and who won? Conquest and 
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winning are the primary values articulated. Reddy questions whether or not we 
teach children about the real information behind wars? Do we teach our kids that 
during wars, millions of people may die just by being caught in the crossfire or 
that those “servant civilians” by the hundreds of thousands may have lost their 
lives on the battlefield? Further, I ask, “Do we teach that those young men and 
women who fight in these wars are forever damaged and traumatized? Do we 
even consider teaching the damage done to the moral fabric of a nation which 
stands unquestionably behind the violence perpetrated by their state? Do we even 
consider how our humanity is compromised when violence is our primary “go-
to” option?” Reddy sadly reminds us that  “we speak of wars with such reverence 
and pride that we have forgotten what the real objective is—peace.”  How is it 
that we can say that “peace” is our real objective when we so readily accept the 
inevitably of conflict and violence? (http://www.voicesofyouth.org/en/posts/why-
should-we-teach-children-about-non-violence-)
Clearly, more education systems need to teach the peaceful, relationship-building 
methods of nonviolence: the history of nonviolence, the language of nonviolence, 
the behaviors of nonviolence, the values of nonviolence, the inclusive nature and 
creative power of nonviolence. In addition, exposing learners, future teachers and 
parents,  to the power of positive media, to the stories of real people who are 
devoting every moment of every day, intentionally working to make this world a 
better place is our best hope for making a difference. 
In this paper, I will attempt to provide a snapshot, an amalgam, of a couple of 
courses that I teach, that are forever in the making and constantly evolving. I will 
first offer a brief description of nonviolence and why giving attention to its 
history, has everything to do with how nonviolent initiatives are playing out in 
our present day. I will also spend a little time discussing the urgency for media 
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literacy and internet research skills in this very “interesting” time we find 
ourselves.
An Examination of the Dominator and Partnership Models 
Globally, the way that we educate our young is grossly inadequate considering 
the enormous challenges that they are faced with, “personal and ethical 
challenges, environmental and economic challenges, social and technological 
challenges” (Eisler,  2000, Tomorrow’s Children DVD), violence on an 
unprecedented scale at all levels of society.
I have long been a fan of Riane Eisler and her research. It is difficult to awaken 
learners to the reality of our culture of violence without presenting some 
alternative. Although most people claim to be opposed to violence, they are 
woefully unaware how violence in our daily lives has become normalized to the 
extent that we barely see its pervasiveness. We hear of  genocide, war, terrorist 
acts, oppression, abuses of human rights, domestic violence, human trafficking, 
gang violence, and countless other forms of violence and abuse, including the 
incessant violence wrought upon nature and the environment, and we barely 
blink an eye. 
When we stop for a moment to consider that the levels of violence that we have 
become accustomed to are totally unreasonable and against all that most people 
value and believe in and that what Riane Eisler (1987, 2000, 2002) refers to as 
The Dominator System is not the only option, we palpably experience an 
unraveling of the many layers of myth and mind control that we have been 
subjected to. For some, this is immediate. For others this realization may take 
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more time. But for ALL, this realization is life-transforming. I see this in the 
eyes of my students as the unraveling begins in their minds and in their hearts.  
In Tomorrow’s Children DVD (2002), Eisler discusses our seemingly involuntary 
willingness to choose violence before considering any alternative options. 
Do we have to hunt and persecute each other, when we humans have such 
an enormous capacity for caring and creativity? What is it that has tilted 
us back? Don’t we have any alternatives to this way that is presented as 
just the way things are?… Yes, we do have alternatives, but we cannot see 
these alternatives unless we look at human history though a wider lens. 
What we begin to see is that societies whether they’re ancient or modern, 
eastern or western,  that orient more toward the Dominator Model, we see 
that the primary principle for organizing relations is ranking: man over 
man, man over woman, race over race, nation over nation, man over 
nature. But as you move more towards the Partnership Model, you begin 
to see a different governing principle: linking. There are still hierarchies, 
there are still clear lines of responsibility and leadership,  but leadership is 
not based on the power to dominate, to control through fear, through force, 
it is  not disempowering but empowering…
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Eisler stresses the urgency for a complete reassessment, a complete overhaul of 
the way that we educate our young. When we examine the time in which we live 
and the myriad of technologies available to us, it becomes clear that, “the mix of 
highly destructive technologies that can be deployed in a matter of seconds 
mixed with the Dominator mindset is potentially catastrophic.”  (Tomorrow’s 
Children DVD, 2002)
Islands of Peace Culture: Looking at History Through a Wider Lens 
We cannot work for what we cannot imagine. So we have to be able to imagine, 
play, daydream about that peace culture…Kenneth Boulding always used to say, 
Dominator Model 















- Low levels of
violence and abuse
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“What exists is possible.” Because there are peace cultures — and we have all 
experienced islands of peace culture — it is possible. -Boulding, 1996
Elise Boulding  (1996) once said, 
We are not inventing peace from scratch. People have been at it for 
centuries and centuries… After all, none of us would be alive today if 
each society did not have some bits of peace culture, some bits of nurture 
and listening and caring. As we move into the 21st century, rebuilding 
peace culture is what we have to do.  
In societies all over the world, we see what Boulding (1996) called - islands of 
peace culture- , societies that value Partnership. In Boulding’s vision, peace 
culture can be defined as
a mosaic of identities, attitudes, values, beliefs, and institutional patterns 
that lead people to live nurturantly with one another, deal with their 
differences, share their resources, solve their problems, and give each 
other space so no one is harmed and everyone’s basic needs are met.
When we talk about democracy, human rights, alternatives to violence, clearly, 
these are the values that we want to cultivate. But unfortunately, overwhelmingly, 
education, what we learn, and how we learn skews toward the Dominator Model 
and the values that this system upholds. This needs to be addressed. We need to 
acknowledge the enormous positive impact that caring, cooperation, and 
nonviolence have played in our evolution, and intentionally build on these values.
In Tomorrow’s Children DVD (2002),  Eisler acknowledges that,  “We learn from 
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not only what we experience, but from stories.” She explains that the most 
powerful mental maps that people form, have been learned from the stories that 
they have been told. Thus, it is crucial to expose young people to the FULL 
repertoire of history. They need to be exposed to and to be aware of not only the 
accounts of violence in our history, but also the narratives which present and 
accentuate the success of active nonviolence in our evolutionary process. We tell 
young people, “Be kind… Don’t be violent…”,  yet what dates and events do we 
insist that they study, learn, and remember? The dates of wars and conflicts that 
their countries have engaged in. Usually, the victories are emphasized, and the 
losses are minimized or not presented at all! Truthful background to the conflict, 
that is, each side of the story is also conveniently and intentionally omitted. Thus, 
the knowledge that people have of history is so skewed towards the nationalist 
narrative, it is impossible for them to make any connection with the past and 
present, or to even question if there could have been an alternative (a nonviolent 
alternative) to the way that things were done (violence). 
So, Eisler asks, “When we present history this way, aren’t we really perpetuating 
the values and behaviors that we don’t want to perpetuate?” This, then, begs the 
question… What values do we want to teach? What content do we need to 
present? What do our young people (future parents, teachers, and leaders) need to 
know? 
Nonviolence?… Seriously? Yes… Seriously!
Without a direct action expression of it, nonviolence, to my mind, is 
meaningless.” - M.K. Gandhi
If the goal is reconciliation or lasting peace, violence simply doesn’t work. It 
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never has and never will. Haga (2017) admits that although violence “can be an 
effective tool to protect yourself and others against a threat, and it can be used to 
express outrage about injustice…” violence is “limited in one very important 
way, and that is that violence can never create relationships.”  The brutality and 
killing may stop for a time, but this does not in any way represent “peace” or 
“resolution”. Inevitably, once the oppressed have gathered their strength, or the 
young have grown strong enough to fight and to exact revenge for the wrongs 
done, the violence will once again resume. One wonders why our leaders resort 
to violence first without even considering nonviolent alternatives. This boggles 
the mind. A simple study of history reveals that the same mistakes seem to be 
made over and over again. History truly does “repeat” itself.  Wouldn’t it be 
wonderful if we could see more “repeating” of nonviolent patterns for resolving 
conflict!
In their 2012 book, “Why Civil Resistance Works: The Strategic Logic of 
Nonviolent Conflict”, scholars, Erica Chenoweth and Maria Stephan, argued that 
nonviolent civil resistance campaigns have proved to be much more effective 
(twice as likely to succeed, actually) than violent campaigns in dislodging 
repressive or unjust regimes.  (Please watch Erica Chenoweth’s TedxBoulder talk 
“Civi l  Resistance and the “3.5% Rule” at,  ht tps://rat ional insurgent.
com/2013/11/04/my-talk-at-tedxboulder-civil-resistance-and-the-3-5-rule/).
You see, many people equate nonviolence with passivity. When they hear the 
word, “nonviolence”, they envision a state of “non-action”, if you will. But this 
image could not be further from reality. As we are using the term here, 
nonviolence is neither a passive acceptance of oppression, nor a violent 
opposition to it. On the contrary,  nonviolence is an intentional and active 
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concept. Nonviolent action implies a commitment to utilizing nonviolent and 
creative means, and involves  a  multitude of behaviors and responses (e.g. acts of 
protest and persuasion, noncooperation, direct action, civil disobedience, 
boycotts, strikes, and education) to resist violent  and oppressive forces with the 
goal of influencing and encouraging social change. (See Sharp (2012) for more 
detailed definitions of nonviolence, nonviolent direct action, principled 
nonviolence, nonviolent resistance, nonviolent struggle, civil/civilian resistance 
etc… Sharp’s Dictionary of Power and Struggle: Language of Civil Resistance 
in Conflicts (2012) is a most valuable resource for students and teachers. Also 
see, “What is Nonviolent Action?”, on the Albert Einstein Institution website, 
http://www.aeinstein.org/nonviolentaction/what-is-nonviolent-action/)
Gandhi took issue with and rejected the term “passive resistance” , feeling that it 
was misleading in its implications.  It is well documented that both Gandhi and 
King were influenced by Henry David Thoreau after reading  Thoreau’s, “Essay 
on Civil Disobedience” (1849, original title: “Resistance to Civil Government”). 
The concept of refusing cooperation with a system fraught with injustice 
fascinated and inspired both of these men as it presented, perhaps,  a more 
effective force  to counter the violence  and the challenges of their times. 
Bernard Lafayette, a civil rights activist to this day,  a student trained by James 
Lawson in Nashville, Tennessee in 1960, who went on to work closely with 
Martin Luther King right up to the day that he was assassinated in Memphis, 
Tennessee,  affirms that , “Nonviolence really means fighting back with another 
purpose and with other nonviolent weapons. The fight is to win that person over, 
a struggle of the human spirit, much more challenging than fisticuffs.” (2013, p. 
75).  In his essay, “If We Listen Well”, J. Edward Guinan  (included in Colman 
McCarthy’s, Class of Nonviolence, Lesson 1, Reading 1) emphasized  that 
“nonviolence cannot be understood as passivity or indifference to the dynamics 
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of life”.  He reminded us and clarified for us all that  
Nonviolence means taking the responsibility for aiding the direction of 
human communication and brotherhood. Nonviolence means an active 
opposition to those acts and attitudes that demean and brutalize another 
and it means an active support of those values and expressions that foster 
human solidarity. Nonviolence, in essence, means taking a stand in favor 
of life and refusing to delegate individual moral responsibility to another 
person or group; it means taking control of one’s life and aiding others in 
doing likewise. Nonviolence is an attempt to find truth and love even in 
the midst of hatred, destruction, and pride. As the means cannot be 
separated from the desired ends, nonviolence cannot be separated from 
peace, for it is the value system and dynamic that makes peace possible.
In 1973, Gene Sharp, a pioneer in the field of nonviolence studies, catalogued 
198 methods of Nonviolent Action. He outlined three categories of Nonviolent 
Action that serve to challenge unequal systems of power, while encouraging and 
enabling creative solutions to the conflict at hand (Sharp, Politics of Nonviolent 
Action, 1973, pp. 109-445).
1) Nonviolent protest and persuasion are “symbolic acts of peaceful 
opposition” often used to denounce or show dissent toward a specific issue 
or policy. Gaining publicity for a cause is very often a prominent goal 
using these methods. Far too often, the wider public are unaware of  issues 
or unjust policies outside of their immediate sphere.  Parades, vigils, 
picketing, posters, teach-ins and the other educational forums, mourning, 
and protest meetings are all considered acts of protest and persuasion.
Donna McInnis,    There IS Another Way
－ 61－
2) Noncooperation involves intentionally removing oneself from 
cooperation or relations with a disagreeable activity or institution. 
Common methods are strikes, boycotts, divestment of funds, and acts of 
civil disobedience through peaceful violation of laws or regulations.
3) Nonviolent Direct Intervention encompasses methods that disrupt or 
deconstruct established institutions, behaviors, or policies that are viewed 
as undesirable by the nonviolent actor. Nonviolent interventions may also 
strive to create new patterns and institutions to take their place. Methods 
of disruption might include nonviolent occupations, blockades, fasting, and 
seeking imprisonment, in order to over-fill facilities. Methods of creating 
new structures might include the construction of alternative schools, 
media, transport, markets, and other political, economic, and social 
institutions.
The 198 Methods of Nonviolent Action are also included in, “There are Realistic 
Alternatives” (Sharp, 2003), in Appendix Two (pp. 39-48).  Students can 
download a PDF version from the Albert Einstein Institution website directly, 
http://www.aeinstein.org/wp-content/uploads/2014/12/198-Methods.pdf
Sharp notes (2003, p. 48) that clearly, since 1973, scores of additional methods of 
nonviolent action have been used, though not all have been classified, and that “a 
multitude of additional methods will be invented in the future that have the 
characteristics of the three classes of methods: nonviolent protest and persuasion, 
noncooperation, and nonviolent intervention.” Social media for one, has had a 
great impact on the effectiveness of mobilizing large numbers of people to take 
part in nonviolent campaigns for change on so many and diverse levels. 
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Two recent publications that I would absolutely recommend for classroom use or 
as resources are:  “Beautiful Trouble: A Toolbox for Revolution”, assembled by 
Andrew Boyd (2012, 2016) and “Blueprint for Revolution” by Srdja Popovic 
(2015). Both are highly inspiring and enormously relevant for people facing 
injustice and oppression around the world and for teaching students what real 
people are doing to make this world a better place.
A Course in Nonviolence: The Power of the Stories
Colman McCarthy (2007) asks in his “Class of Nonviolence: Introduction”,
If peace is what every government on earth says it seeks and if peace is 
the yearning of every heart, then why aren’t we studying it and learning it 
in schools? All of us are called to be peacemakers. Yet in most schools, 
the history, methods and successes of creating peace through nonviolence 
have no place in the curriculum.
Students are hungry to learn another way than violence. But how do we teach 
them, how do we convince them that “the force of love, the force of truth, the 
force of justice and the force of organized resistance to corrupt power is always 
more effective, moral, and enduring than the force of fists, guns, armies and 
bombs?” (McCarthy, 2007). Can we convince young people that this is a 
commitment worth making? I think so!
If we don’t want young people to be alienated and apathetic, we need to engage 
them actively in making their world a better place. We need to make them fully 
aware of the alternatives and possibilities that are available to them.  Their 
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exposure to violence as “the only way” is simply irresponsible. We wonder why 
young people feel powerless to affect change. The fact is that they are not 
intentionally or systematically taught any other way! This omission is 
unacceptable! Nonviolent change is possible and in fact is the more logical way 
forward.  They can make this happen, if we make a commitment to equip them 
with the rationale,  the tools, the skills, and the creativity to positively affect their 
world. 
While most of my students have heard the names of Mahatma Gandhi, Martin 
Luther King, the Dalai Lama, or even Henry David Thoreau, few, if any, know 
details of these men’s deep seated beliefs and actions and the reasons that they 
made such a commitment to their struggle and such an uncompromising and 
non-negotiable commitment to nonviolence. Their awareness of lesser known, yet 
important figures in the history of active nonviolence is vir tually nil. 
Nonviolence is NOT a new idea! In “Waging Nonviolent Struggle” Gene Sharp 
(p.15) notes that, “Nonviolent  struggles are not new historically. They have 
occurred for many centuries, although historical accounts frequently give them 
little recognition.”   
Historic case studies very clearly illustrate the power of nonviolence in the face 
of violence. Where might we begin? The documentary, “A Force More Powerful” 
(2000, York Zimmerman Inc.) which chronicles several instances in which 
nonviolent direct action proved to be a successful force for political and social 
change, is a great resource.  Students see and understand the effectiveness of 
nonviolent methods and strategies and also witness the f laws and relative 
ineffectiveness of violence when confronted by a clearly thought-out strategic 
nonviolent campaign.  They witness how the creative energy of nonviolence 
renders violent opponents powerless. The violent opponent crumbles when their 
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only response is violence. The dearth of creativity in the tactics employed by 
violent opposition is obvious as we observe the same methods and responses over 
and over;  and over and over they fail. 
I have found that the three stories in Episode 1 of “A Force More Powerful” 
(2000) resonate most deeply with my students: India 1930, Nashville 1960, and 
South Africa 1985.  India, because they gain insight into the workings of  Gandhi 
and the concept of Satyagraha; Nashville and South Africa because the students 
in Nashville were the same age (college age) when they did the lunch-counter sit-
ins and both leaders were relatively young, Jim Lawson, 30 and Mkhuseli Jack, 
27 when these movements unfolded.
The stories in Episode 2, present more of a challenge for my students: Denmark 
1940, Poland 1980, and Chile 1983.  I suppose that one reason is that they are less 
familiar with the history of the countries involved, the issues that entered into 
play, and the “global” nature and implications that lay at the very foundation of 
each struggle.  Providing students with “enough” information to understand the 
historic significance of these examples of strategic nonviolence is all that one can 
accomplish in a semester, meeting once a week. Thus, a strong focus on 
nonviolent methods and strategies and their ultimate success in each works best. 
Urging them to independently learn more deeply about each conflict and region 
is recommended. The handful of students who do this have much richer 
understanding and insight. 
As students have had minimal exposure to or study of nonviolent social 
movements and/or nonviolent direct action, in order to really appreciate and 
understand what is happening in the stories, there is the necessity for basic 
background and a glossary of terminology.  It is a new language that they are 
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learning, the language of nonviolence! They are also witnessing new behaviors 
and new ways of thinking. We are gently “unteaching” the myths that they have 
been exposed to, the myths of violence. Essential resources that I rely on for 
bringing students “up to speed” so to speak include… 
1) Gene Sharp’s Wisdom - The Alfred Einstein Institution
Before viewing the films, I recommend that students visit the Albert Einstein 
Institution’s website (www.aeinstein.org) - 
This website offers a wealth of information but for the scope of my course, I ask 
students to download the following three essential resources. 
1) What is Nonviolent Action?
http://www.aeinstein.org/nonviolentaction/what-is-nonviolent-action/
2) 198 Methods of Nonviolent Action
http://www.aeinstein.org/nonviolentaction/198-methods-of-nonviolent-action/
3) Correcting Common Misconceptions
http://www.aeinstein.org/nonviolentaction/correcting-common-misconceptions-
about-nonviolent-action/
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2) Glossary of Terms
“Psychological linguists have found that the terms available to us channel our 
thinking. So new thinking requires new language.” (Eisler, 2017) http://ahtribune.
com/human-rights/1441-riane-eisler.html
Young people, people everywhere, need to become fluent in the language of 
nonviolence.  Without this “fluency”, it will be difficult to clearly articulate what 
nonviolent movements aim to achieve or to even understand the behaviors and 
their effectiveness. The following websites offer glossaries of words, concepts, 




Metta Center on Nonviolence
http://mettacenter.org/nonviolence/glossary/#
In addition to the above websites, Gene Sharp (2003) has included a “Glossary of 
Important Terms in Nonviolent Struggle, Appendix One in, “There are Realistic 
Alternatives”, (pp. 31-38). As the booklet is in the public domain, I photocopy 
these pages for students. 
For teachers and for students who want to delve more deeply into this subject 
matter, I would recommend, Sharp’s Dictionary of Power and Struggles: 
Language of Civil Resistance in Conflicts, published by Oxford New York in 
2012 (See References section below).
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3) Study Guides
There are three study guides that are available online for students to download. 
These are very helpful as they provide background information for each scenario. 
I require the students to download, read, and study each. 
1) This was the original study guide that accompanied the film. This link gets 
you to the stories for each episode. Each offers an overview of the struggle, a 
timeline, the people involved, an analysis, and any additional aspects or details 
that contributed to the success and credibility of the campaign.
http://www.aforcemorepowerful.org/films/afmp/stories/index.php
2)  T h i s  s t u dy  g u id e  f r o m  t h e  G r e a t e r  Wa s h i ng t o n  E d u c a t io n a l 
Telecommunications Association (WETA) offers a nice overview with 
synopses and timelines for each conflict and a more general discussion of 
strategies involved.
http://www.aforcemorepowerful.org/films/pdfs/studyGuide-en.pdf
3) This “Teach With Movies” guide is the most comprehensive and most useful 
of all. It offers great background for teachers and students, incredible 
vocabulary building, and discussion questions with suggested answers, which 
serve to clarify for students the key concepts involved.  The links that are 
available on the website are very good. (Although I have found that a couple of 
the links on this site are defunct, the greater majority are active and 
maintained). 
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http://www.teachwithmovies.org/guides/force-more-powerful.html
4) Other Essential Resources
Albert Einstein Institution
http://www.aeinstein.org/free-resources/
Martin Luther King Center - The King Philosophy
http://www.thekingcenter.org/king-philosophy#sub3
Metta Center




Throughout the semester, students are urged to engage in their own exploration 
of  contemporary conflicts which are being waged using nonviolent methods. 
Relying on the mainstream media in any country to report on nonviolent 
initiatives and struggles accurately, or even at all, is unwise to say the least. 
Although nonviolence doesn’t make the headlines, it IS happening. I mentioned 
earlier the work of Chenoweth and Stephan (2011).  They found that in the last 50 
years, nonviolent civil resistance campaigns have been increasing and are 
proving more successful than violent insurgencies overall. Their research also 
showed that violent insurgencies have actually been on the decrease over  this 
time.  One would never know by looking at the headlines or watching the nightly 
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news. 
A multitude of sources exist where students can access and read articles by 
nonviolent activists and trainers, and also access accurate accounts of 
contemporary nonviolent initiatives and struggles. When they see with their own 
eyes that people power is really working,  this knowledge instills hope and the 
belief that there truly is another way.
Nourishing Media: Connecting the Past with the Present
How do people learn what schools neglect to teach? History is THERE!! The 
history of nonviolence is THERE! Why don’t people know so much about 
nonviolent initiatives and successes through the years? Why are we making the 
same mistakes over and over and over again? Why do tyrants get elected? Why 
isn’t every person an activist for positive social change? Why do people feel so 
disempowered? Young people need the knowledge and the skills that enable them 
to “create”,  to innovate! So often students ask, “Why didn’t I know about this? , 
Why didn’t I learn more about the possibilities of nonviolence before?” 
Connecting the past with the present is KEY!! The movements documented in “A 
Force More Powerful” happened! They were successful! People learned from 
them and continued to be actively engaged in making the world a better place 
and developing ever more creative strategic nonviolent methods. WHY don’t we 
hear about these efforts and successes on the nightly news? Nonviolent 
alternatives don’t seem to make the headlines! BUT wait… Are we witnessing a 
shift? Are we beginning to see more nourishing media sources making their way 
into the “mainstream”? Are we beginning to see a positive nod towards 
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alternatives to the status quo? 
As mentioned earlier, the most powerful mental maps that people form, are 
learned from the stories that they are told, from the information they receive 
about the world around them (Eisler, Tomorrow’s Children DVD, 2002).  What 
children are allowed to see, hear, and experience not only shapes their values, but 
also dictates their future actions and affects the choices they make on a daily 
basis. The harmful effects of mainstream media are well documented. These 
include the effect of media violence on aggression in children and adults, the 
media’s role in increasing racial and gender stereotypes, and the media’s 
potential to shape people’s perception of the world as a dangerous and 
threatening place. When people are scared and frightened, they retreat and 
become paralyzed and cynical. Clearly, many mainstream media sources are not 
presenting the whole story. There really is a lot of “good” happening out there!
Hope. 
One very important first step towards empowering learners is to encourage them 
to take control of the media that they consult and thus the information that they 
receive. There are so many alternatives to mainstream corporate media that aim 
to provide accurate information about our governments, corporations, and 
communities, and that are geared toward positive social change.  One just needs 
to know where to look and how to recognize credible journalism! The problem is 
that so many of us get “stuck” in our “social media world”, reading, watching, 
listening to only what we are familiar with, and only what we agree with.  How 
do we determine what really is TRUTH? 
A course that focuses on giving students the chance to explore the vast and rich 
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selection of  accurate journalism and positive media that exists, gives them the 
power over the media that they choose to consume. By presenting alternatives to 
the mainstream/corporate media “menu”, their motivation and confidence to seek 
out the good that people are doing and the positive steps that people are taking 
towards justice and peace,  is enhanced and encouraged. A course that opens 
these possibilities to future parents and teachers is certainly appropriate 
considering the times in which we are living. We desperately need an informed 
civil society.   Not only that, proficiency in accessing media that offers guidance 
for improving their own lives, health, and well-being, and the lives, health, and 
well-being of other human-beings sharing this precious earth is fundamental. 
Again, stories are key!  
Through the years, I have worked to compile an introduction to media sources 
for students that encourage them to become independent learners and inquisitors. 
To get students started, I provide them with a handout of several recommended 
sources, mostly my favorites from Public Broadcasting (PBS), National Public 
Radio (NPR),  the BBC, Link TV, Ted Talks , Youtube, and others. Here is a 
sampling of just a few of my absolute favorites (in no particular order… )








Mother Jones Magazine www.motherjones.com




Public Broadcasting Service www.pbs.org
National Public Radio www.npr.org
BBC bbc.org
There are so many more that I share with students, and the list is ever-expanding. 
The major issue that I have is that the number of sites presented may overwhelm 
some. Although I have considered this to be a problem, I tell the students that 
they can access these resources at any time that they choose in their futures. 
They don’t need to “see it all” now! They will be able to come back and look 
whenever they deem to be the right time! The goal is to build their research and 
“accurate information seeking” skills! Being able to link from bonified, reliable 
resources to other reliable resources is one of the major benefits of this offering. 
This is a benefit of their learning that they can develop throughout their lives. 
Once students have worked through several recommended TV, radio, magazine, 
newspaper, and internet options, and have become familiar and comfortable with 
their chosen websites and all that they have to offer,  it is time to urge them to 
explore existing positive media in their own countries or countries that are of 
interest to them. Depending on the class and the countries represented,  and each 
student’s individual interests, I make the effort to guide them towards alternative 
media resources available to them. 
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As they explore more and more on their own, I remind them to always consider 
the following questions when assessing media that they encounter…
Who is the target audience? 
What is the accuracy of this story? 
What do the journalists expect to gain from disseminating this information? 
Who benefits? Who is hurt?
What emotions are triggered?
How does this story help to make the world a better place?
Is this issue relevant to making the world a better place?
Does this report/story/article/ contribute to positive health and wellbeing? 
In addition,  “Five Key Questions of Media Literacy” (http://www.medialit.org/
sites/default/files/14B_CCKQPoster+5essays.pdf) available to download from 
The Center for Media Literacy (www.medialit.org), offers sound guidance for 
students as they make their way exploring and seeking out media in their futures. 
 
Each week, time is allotted for them  to share their favorite  “find” with a partner. 
This activity serves as a motivator. Students teach each other, summarize their 
learnings, and hopefully inspire their par tners to either check-out the 
recommended site themselves or discover additional links that they can then 
share with a future partner. These mini-presentations are catalogued in their 
portfolio of works. Each includes the website address, the name of the media clip 
or article, a short summary, and their thoughts about what they watched, listened 
to, or read. By documenting their most significant “learnings”, they are able to 
look back, appreciate, and delve more deeply at a future time, if they wish. So 
often we find “something good” online, but in our haste to “see it all”, we move 
on and “lose” some very valuable and interesting sources. By slowing down a bit, 
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taking the time to read, watch or listen,  and to contemplate and respond to the 
content offers a much deeper and more mindful media experience. Remember, 
this learning does NOT end when this course ends! These are life-long skills. 
Conclusion
 
Exposure to words of wisdom from essential voices, past and present, within the 
nonviolent action community is invaluable. Here are a few suggestions (several 
already mentioned earlier in this paper) offering inspiration to “carry-on”, to 
deepen knowledge, and to bring nonviolence and nonviolent strategies into the 
mainstream of our communal discussion.
The Albert Einstein Institution
http://www.aeinstein.org




M.K. Gandhi Institute for Nonviolence
http://www.gandhiinstitute.org
Mahatma Gandhi Comprehensive Website
http://www.mkgandhi.org/main.htm
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Finally, empowering people to seek out accurate information is more urgent now 
than ever. The priority must be to create a learning environment in which 
students gain the communicating, problem-solving, and decision-making skills 
needed for living all of their lives in a global media culture. A cynical citizenry 
is an apathetic one with no clear vision . Clearly, the information we receive 
connects us to the world around us, and learning to choose information sources 
that will enrich our lives and empower us to make a positive impact on our world 
can only inspire hope. Developing media literacy skills in children, tweens, teens, 
and adults naturally results in their becoming more active and engaged global 
citizens. When they are aware of what is happening locally, nationally, and 
globally and understand that all is not doom and gloom, there is an energizing 
effect. With accurate knowledge comes the inspiration and clarity to act for 
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positive social change. 
Two valuable and essential resources that I recommend highly for teachers and 
parents…
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The author was tasked with migrating a generic intermediate oral English 
communication class with a more literature discussion focus. The Japanese 
university students in the class are in the literature department, but not 
necessarily majoring in English literature. This paper details the path of this 
change and the resulting syllabus of what now amounts to an English for 
Special Purposes (ESP) class for literature studies.
2  Introduction
A few years ago a request was made to me to incorporate literary discussion 
practice within the Oral Communication in English class in the literature 
department at Soka University. The request is quite a logical extension of 
department’s curriculum. However, it was not always so, as the students in the 
class had over the years been drawn from a wide variety of majors, with literature 
majors sometimes a minority in the class. In recent years with curriculum 
changes this is no longer the case. This paper documents the journey in revising 
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the oral communication syllabus to create a more literary focus, in effect, turning 
the class into an English for Special Purposes (ESP) for literary discussion class.
3  Background
Students who are studying literature ought to be able to discuss the literature 
in English, but the typical conversation class does not provide much help in that 
direction. As Banegas points out in a British Council report, “the relationship 
between Literature and English Language Teaching has been rather a difficult 
marriage throughout all these years.” But the editors of the same site, some years 
later declare that use of literature “is enjoying a revival for a number of reasons.” 
These and other educators tend to focus on literature as a motivator, enricher. 
Motivation is not our problem; our students have already made a commitment to 
literature and the class is an elective. What has not been done is using literature 
as a signiﬁcant topic for communication; my course was designed with a focus 
on life issues, interviews, opinions and cultural matters. I may not be the only 
one with this disconnect between English communication and literature. Fitch 
O’Connell, also in a British Council report, writes that reticence of language 
teachers to incorporate literature into language education is due to “a wide gulf 
between the teaching of a language and the study of the literature.” It is this gulf 
that we at Soka University seek to bridge.
When non-English speaking foreign students enter an English education 
context, they are often placed in English for Special Purposes (ESP) and English 
for Academic Purposes (EAP) classes geared to their particular course of study, 
such as the sciences, economics, etc. As Soka University moves toward 
increasing the offering of English language based courses, there is a similar 
challenge to be faced here. Various departments at Soka University are already 
preparing their students for course offerings in English, a preparation in language 
skills with a content element. Already in my department classes, native English 
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speakers sit side by side with Japanese students and like the tide, the level of class 
discourse rises, sometimes swamping the Japanese students.
KLARIĆ and VUJĈIĆ write of needing to sell the concept of literature in 
language education to teachers. Our department presented me with that challenge 
and my initial skepticism has melted away as I have begun to make these 
changes. And it was about time; the classroom context has changed but our 
domestic students risk being left behind. For example,  my literature studies class 
has moved from exclusively Japanese students with minimal prior experience 
reading a full novel in English to mostly non-Japanese students with signiﬁcant 
background in literature studies in English. It is obvious that the domestic student 
population is at a disadvantage here. The oral communication syllabus migration 
had to begin. 
3.1  Class Profiles
The Oral Communication class, about which this paper relates, is  a mixture 
of language levels and of literary awareness. This class is intended for first and 
second year students in the Faculty of Literature. They may not actually have 
taken any literature studies courses yet. Older students needing the credit for 
graduation or teaching license also often enroll. Most but not all of the students 
are native Japanese speakers; some are foreign students who may have signiﬁcant 
literature backgrounds. In summary, members of the class represent a wide range 
of personalities, academic accomplishment, literary exposure and language 
fluency. One characteristic that we don’t have to face is student motivation. These 
students do not need to “be sold” on the concept of using literature, as has been 
suggested by some (O’Connell; KLARIĆ and VUJĈIĆ).
The class is listed as a two semester course, but often students only take one 
semester, either spring or autumn. The class is usually scheduled to a different 
day and time in the second semester so that only a few students carryover from 
spring to fall. In short, the materials to be chosen and the syllabus to be designed 
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need to be accessible by students who enter the course mid year. In our 
university, most classes are two credits but Oral Communication is one credit. 
That has implications for what one can demand of students for outside 
preparation. For readers not familiar with a Japanese university environment, 
classes meet for 90 minutes once a week for 15 weeks per semester. I have set the 
maximum class size to 25 students. There are no proficiency level requirements.
3.2  Considerations for Suitable Materials
3.2.1  The Reading Experience
From the perspective of classroom management, my first practical concern 
was to establish a common literary experience which would allow student 
interaction as well as objective evaluation. That means we need to read a book 
together. A few students are what might be termed “readers”; many have 
difficulty remembering a book they have read in any language for pleasure. The 
selected literary source should not be too demanding for several reasons. It must 
be commensurate with its status as supplemental reading for a one credit class, 
with less homework than for a two credit class.  For most students this will be 
their first experience reading literature of any substantial length in English, a 
daunting prospect for some students.
How much reading should be expected in a week? Most academic guidelines 
in English institutions don’t help us much. Weekly outside reading guidelines for 
lower level classes in literature departments in English speaking countries will 
typically reveal triple digit page counts (as exampled by Volk, Wesley). Rice 
University’s reading load calculator defaults to 67 pages per hour for a paperback 
novel of 450 words per page (500 words per minute), being read in “survey” 
mode, but can be tweaked to reading tasks of the highest degree of difﬁculty, 
resulting in 9 pages, or 4,000 words per hour, 67 wpm (Barre). There are many 
factors that converge to render these parameters unrealistic for us. First, most 
discussions of reading load per class are based on an individual class being a 
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much larger percentage of the the student’s weekly schedule. Secondly, our 
students can read at only a small fraction of the speed of native English students. 
Research on advanced ESL students suggests that 100 words per minute is an 
optimistic expectation (Anderson, reporting results from Jensen). Audio book 
narrations are typically performed at rates of 150-170 wpm, give or take.  
     A more appropriate guideline would be the expected weekly reading of 
foreign language literature by students studying a foreign language at an 
advanced level, but published guidelines for such university classes are very hard 
to ﬁnd. On the other hand, there is signiﬁcant discussion of the language-learning 
value of extensive reading versus intensive reading and the use of graded readers 
for building ﬂuency (“What is Extensive Reading?”). This brings us back to 
consider our purpose. Extensive reading for developing reading ﬂuency is not our 
goal. Intensive reading of information-heavy scholarly or academic works is not 
our interest.  The class is an oral communication course, and the purpose for 
doing any reading is merely to provide a common literary experience for oral 
discussion practice, albeit in an academic way. 
3.2.2  The Speaking Experience
My second concern was to provide students with common expression and 
metalinguistic terms associated with literary discussion and description. Again, 
brevity and simplicity are important. Let’s consider for a moment what we want 
as an end product. Most of my students can already say, “Rowling wrote Harry 
Potter, and especially I liked a first movie.” We want our student to be able to say 
in the course of group discussion (although not necessarily in one breath), “Harry 
Potter is the protagonist of a novel series by J. K. Rowling. He studies magic. His 
companions are Ron and Hermione. Dumbledore is his mentor. They help Harry 
face his destiny and his adversary, Voldemort. Along the way he is opposed by 
an antagonist named Draco Malfoy. He also has to face the truth about Professor 
Snape.”
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In short, our goal is not learning the language of the story, but language 
about the story. Most arguments for the inclusion of literature in English 
language learning stop with language input and motivation (Lima; KLARIĆ and 
VUJĈIĆ; O’Connell). We want to go beyond that. 
Possible pathways could include literature study guides. However, native 
speaker study guides presuppose too much language ability and are an 
information over-kill. Language learning study guides typically focus on 
learning the English of the script, not how to talk about the story. One educator 
writes about students learning English by doing corpus studies on literature. 
Pereira de Oliveira uses technical texts to give technology students a corpus from 
which they can glean the language components of technical discourse. And de 
Oliveira’s masters course literature students perform advanced analysis to expand 
their English language understanding. However, this corpus approach seems 
insufﬁciently oral, too labor-intensive and too presumptive of prior content 
sophistication.
Consequently I turned to creating my own materials.
4  First Component - a Shared Literary Experience 
British Council editors say “many now view literary texts as providing rich 
linguistic input” (“Using Literature - an Introduction”) but we want to go another 
way. We want a rich literary experience that can be shared and discussed. Rich 
but not too rich.
4.1  Short, simple and meaningful…
The reading should have a low enough threshold that nearly all could read it 
without extensive dictionary dependence, be brief enough to provide meaningful 
reading within a single semester, and yet be a significant enough cultural icon to 
have broad relevance in modern literature and culture. Edmund Dudley’s tips for 
underscore the need for shortness. That is the kind of book we want.
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For some of my students 50 words per minute is as much as I can expect. Six 
hours of outside reading (in addition to the other class preparations) during the 
semester is all that I would demand. This calculates to a semester reading load of 
15,000 words.
4.2  …with movie
Movies are part of the the derivative franchising of a book that this 
generation has grown up with. But familiarity is not the only factor; there is 
understanding. Susan Verner advocates choosing a book which has been made 
into a movie, because the movie is a means to help students understand the book. 
Her concern is suitable language input to help students and increase motivation. 
We need to go beyond, to analytical discourse, albeit at a beginner level. In my 
own experience is that I understand better when I engage in comparison. 
Therefore a book on which a movie has been based allows us to compare book 
and movie, and not just in the “I liked the book better” mode.
Graded readers associated with a popular movie may be suitable solution, 
but when comparing the cinematic and printed versions, we actually have two 
printed versions. This three-way split adds complication. Also a graded reader 
may have so much redaction of information that its resemblance to the movie 
may fade.  Never-the-less, this option has merit. Another considered and rejected 
option was to read relatively short Grimm fairytales in tandem with associated 
Disney animations. The stories might be brief enough, but viewing the associated 
movies would consume too much time. The associated movie may have much 
more content than the underlying story.  The main demerit of the fairytale option 
is that the reading load is eclipsed by the viewing time. However, in my Cultural 
Representation class we do in fact discuss the disjoint of Grimm and Disney.
An additional concern is the movie itself. Scriptwriters and directors can 
produce a movie that is so significantly different from the original novel 
(sometimes described as loosely based on) that making discrete point 
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comparisons is very challenging, very abstract and esoteric.
In short, what was needed is a book/movie combination that could be paced 
for a year but be satisfyingly divisible into two semester blocks, is weighted more 
to the reading experience (as homework) than the viewing experience (class 
time), would not overwhelm in abstraction and permit the class to retain its 
communication skills focus. Three possibilities came immediately to mind and a 
fourth after this project was under weigh.
One was a Japanese work, Kiki’s Delivery Service, authored by Eiko Kadono 
and translated by Lynne E. Riggs, published in 1985 and 2003 respectively. I 
estimate the English at about 50,000 words. The derivative animation is directed 
by Hayao Miyazaki as a production of Studio Ghibli. This option would rate very 
high in student familiarity. The second was an American work, L. Frank Baum’s 
1900 The Wonderful Wizard of Oz ( just over 39,000 words, according to 
readinglength.com), paired with the The Wizard of Oz movie starring Judy 
Garland, released in 1939. There is also a positive familiarity with images and 
symbols if not the story.  A third option considered was the British How to Train 
Your Dragon, by Cressida Cowell, ﬁrst published in 2003 and containing just 
over 74,000 words (according to readinglength.com). The book series and media 
franchise (the ﬁrst movie released in 2010) is an extensive, present-day cultural 
phenomenon but with low familiarity among students. A fourth option has since 
appeared (the animation being released in 2015) and may be considered for 
future classes: Antoine de Saint-Exupéry’s 1943 The Little Prince (just over 
29,000 words, according to readinglength.com). It rates highly for familiarity 
among Japanese students. 
To give some perspective, at a oral reading speed of 167 wpm, the complete 
Oz audio book from audible.com takes less than 4 hours.
The Oz, Dragon and Prince books have similar reading proﬁles (scholastic.
com rates the three as middle elementary school age reading level, grades 3 to 5), 
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but differ in length.  The English translation of Kiki is accessible by 9 year olds, 
according to the sales pitch in Amazon.com.  The Dragon book is complicated 
by age-speciﬁc humor and jargon and is quite long; the Kiki book is the second 
longest.
4.3  The Choice - Wizard of Oz
The decision was made to go with the pairing of The Wonderful Wizard of 
Oz (book) and The Wizard of Oz (movie). All of the movies being considered are 
of similar length, but while the Oz and Kiki movies have episodic style similar to 
the original books, the Dragon movies are less so. Closer examination of the 
Train Your Dragon book and movie, suggested a humor-hurdle and a looser 
correlation of book and movie storyline. Whereas the Oz pair has edited down 
the story to ﬁt the constraints of a movie, the Little Prince pair required some 
storyline augmentation to support a movie. As reviewer Truffaut-Wong wrote, 
“instead of making a movie about the Prince and his Rose (those of you who 
have read the book know what I mean), ﬁlmmakers decided to make a movie 
about a young girl who encounters the story of the Prince through her sweet, old 
man neighbor.”
The Oz novel is slightly shorter than the Kiki story, of simpler English and 
divided into twice as many short episodes (23), making it easier to spread across 
the 30 lessons of the year. Further, it has 90 more years of cultural influence than 
Kiki’s story, making it a slightly richer resource, especially in American English. 
Kiki’s Delivery Service is fundamentally a Japanese book and anime 
although the story setting is not Japan; I would also consider it a possible option 
for the course if the reading level of the students were a little higher. Cowell’s 
Dragon book would likely overwhelm the students and its humor might confound 
them as well, not to say that they would not appreciate it if we had enough time. 
The Little Prince could be used in the future if there were a need for shorter 
reading, although the book and movie storylines are not as closely matched as the 
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Oz pair.
4.3.1  Appropriate Level
L. Frank Baum’s The Wonderful Wizard of Oz and the movie The Wizard of 
Oz Oz seem to fit all the criteria. The book’s simplicity of language was 
intentioned for very young readers, its story-telling style included the repetitive 
recitation style of nursery rhymes, its short chapters are nearly self-contained 
mini stories which together tell a complete narrative, and its content resonates 
with a depth of insight that invites adult contemplation. Further, the movie 
shortens the book’s contents, but both lovingly represents the essence of the story 
in a new medium and infuses easily identifiable alternative story lines (e.g. the 
adventure-as-a-dream). As small as the original novel is, it is only necessary to 
read two-thirds of the book to encompass the complete story arc of the movie; 
and less than half of the book (from Kansas to the gates of the Emerald City) 
needs to be read to reach a suitable stopping point in the first semester.
This last point is important. As a two semester class, the book can be 
completed in the second semester, providing continuity between the semesters 
for those who participate in both semesters, and yet providing a low threshold for 
students to enter mid-journey. New students, who typically outnumber continuing 
students, can jump into the story with a relatively simple orientation conducted 
by the continuing students, whom I designate as mentors, and a viewing of the 
movie.
4.3.2  Significant Cultural Icon
The historical information of the Oz universe is suitable for mini lectures or 
student reports. Oz and its characters are frequent intertextual guests in many 
new fantasy stories. Quotes from the book and movie pop up regularly in 
American conversation, radio, television and other media. See Appendix A for a 
sample listing of quotes.
The 1939 Oz movie represents an historical cinematic stage, amazing its 
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initial audiences with the new color technology. It represents an era when popular 
live stage entertainment form (song and dance) moved  to“the silver screen”. Two 
decades later, the revival of the story as a cultural icon began with the movie’s 
release to television, in annual national broadcasts for thirty years, beginning in 
1959 (“The Wizard of Oz on Television”). The musical score won an Academy 
Award for Best Original Score and the principle song “Over the Rainbow” won 
an Academy Award for Best Song. And finally, the cultural legacy of the book/
movie/music combination, even the now 80 years after Judy Garland sang about 
a place beyond the rainbow is undeniable. The American Film Institute in 2004 
named “Over the Rainbow” as the top song in American cinema of the 20th 
century (“AFI’s 100 Years...100 Songs”). The Recording Industry Association of 
America, gave it the same top place, considering all music of the 20th century 
(“Songs of the Century”). 
In recent years, postmodern revisions of the story have appeared in book 
form (Wicked: The Life and Times of the Wicked Witch of the West by Gregory 
Maquire, 1995). A Broadway musical based on Maguire’s book and new movies 
(including Disney’s Return to Oz, 1985; The Muppet’s Wizard of Oz, 2005; Oz 
the Great and Powerful, directed by Sam Raimi, 2013) have also appeared. 
Another movie release is scheduled for 2020.
5.0  Second Component - Language Tools for Literary Discourse
Now we move on to the second issue, using the above materials to help 
students discuss literary analysis. Based on what has been said earlier, study 
materials must not overwhelm the students and the class syllabus; this class 
remains an oral communication class. 
5.1  Interim stage
I began to assemble my own materials. Verner did make the following 
observation:
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Though students have probably studied literature in their native languages, 
you should review the most common English literature terms with your 
class before starting a literature unit. These terms include vocabulary 
about people: character, protagonist, and antagonist. They also include 
literary components: setting, plot, climax and resolution.
My first and second year students may in fact be at just this level of literary 
sophistication. The materials for the class must represent both linguistic and 
conceptual ground-floor accessibility. 
As a first step, I wanted to see what students can already do when faced with 
the task of talking about a simple story. So for a couple years we have read, 
watched and discussed the Oz story, without great concern on my part for raising 
the register to included academic vocabulary and expression. We have practiced 
the art of writing short chapter summaries in the scholarly convention of present 
tense verbs, and presenting the chapter summaries orally in conversational style, 
using past tense verbs. 
Students present their summaries to each other and quiz each other about the 
assigned chapter. By first semester’s end they reach the gates of the Emerald City 
and face Oz “the Great and Terrible” (me) to present a recitation of the storyline.
The classroom journey continues similarly in second semester.
I have concluded that the the reading, suitably paced, gives students an 
appropriate challenge and sense of accomplishment. A few ﬂounder but are 
helped along in the group context. Even the most advanced students have 
increased appreciation of a story that they only vaguely knew. Most students are 
in fact able to summarize the story, but they were not using any of the jargon that 
marks literary commentary. Retaining and reciting a long series of story events 
in English is truly a challenge for them. There are students who need a lot of 
encouragement and support to meet this challenge, so within the class some play 
helper as others play the helped.
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The next task was to assemble the metalanguage that they need for 
discussion, going beyond Verner’s seven words.
5.2 The Collection - Traditional
I began noting common words when looking at articles, commentaries and 
blurbs, avoiding highly technical sources in favor of those sources aimed at wider 
audiences, such as grassroots media like the internet. The search included web 
articles and reviews, including those in Goodreads, Wikipedia and Amazon, 
aimed at the general public. 
Additionally, words that mark higher register and academic substitutions 
were noted, such as replacing “main character” with “protagonist” and “bad guy/
enemy” with“villain” and “antagonist.” Also, as one component of my class has 
always been object description activities, I had students describe a physical book. 
They generally lacked words to do so, such as “front cover,” “paperback,” 
“publish,” and “copyright.” Along with terms and jargon, I looked for 
collocational sets and typical constructions, such as “was adapted to a movie,” “a 
third person narrator,” “the victim of social prejudice,” and “has been interpreted 
as.”
Also I looked through the teacher sections of an American high school 
literature text (Glencoe British Literature) and found common words and also 
found far more technical language than I felt we could learn and use in our class. 
For example, the teachers’ side bars on metaphysical conceit (424) and epiphany 
(1058) are better left for more advanced studies. However, it was good to have 
access to this text’s explanations as well as to Harmon’s scholarly reference work, 
A Handbook of Literature.
5.3  The Collection - Emerging Sources
Along the way, I realized that in contemporary society, there are many more 
forms of literature than classic novels. Music, anime and cinema are obvious 
examples, but one must also add television (broadcast and cable), internet sources 
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including youtube, electronic games and their derivatives, manga/comics, etc. All 
can be considered forms of modern literature, unless one subscribes to the 
dictum that literature excludes Harry Potter, as journalist Sarah Rainey reports 
is believed by literary critic Philip Womack among others. For purposes of this 
class, we will take a larger view of literature, one that even includes The 
Simpsons, Star Wars and Sazae-san. 
These thoughts led to an examination of websites dealing with the art of 
writing for television and cinema. This is a very fertile field, because writers in 
these arenas are under great pressure to produce large amounts of work in a short 
time while trying to be creative and avoiding (often unsuccessfully) the cliché. 
Their output must come so fast and furious (ly) that they must assemble stories 
like a youthful engineer building with Legos. Therefore numerous blogs have 
appeared by and for writers and by and for fans (and anti-fans, being those who 
dislike or parody a work), all discussing story elements. They have generated a 
large number of names for these story elements that resonate with contemporary 
readers/viewers in a way that traditional academic terms do not. One website, 
TVTropes, proposes nearly 200 tropes for the movie Wizard of Oz, including 0% 
Approval Rating, Adaptational Badass and Names-to-run-away-from-really-fast 
(“Film / The Wizard of Oz”). Definitions of these and other terms can be found 
in Appendix B. 
These unconventionally named tropes are presented to the multitudes of 
modern readers in web fandoms as well as to aspiring writers. Rather than 
reaching back to antiquity, they reference contemporary experience for name and 
example. What they describe may occur frequently enough to be what the 
academic might call a motif and probably have gone on to become cliche. 
Naturally, with grassroots diversity there are many alternative terms. While they 
may not be appropriate for written conservative academic discourse, they have a 
potential to catch a modern student’s interest. For example, “do you know any 
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other characters who are Names-to-run-away-from-really-fast?” How about the 
Dark Lord? From my experience, there are students in the class who can meet 
this challenge, and others who can only listen and learn. The potential for 
eliciting student reaction is an area I plan to explore.
See Appendix B for a sample listing of tropes associated with the Oz movie.
5.4  Resulting Modules
The collection of terms and expressions needed to be edited down and then 
divided into teaching modules. With a pace of 7 modules per semester, each 
module could be in focus for 2 weeks to afford practice using the terms. Each 
module ideally centers on 10 to 15 words or terms that are frequently used. The 
topics of the modules progress for physical/objective to abstract/subjective over 
the course of the year. We start with describing a physical book, then naming key 
functions in publishing books and releasing movies, ending the first semester 
with a focus on series, sequels, and prequels. Then the focus turns to characters, 
motivations (character, writer, reader) and plot development.
See Appendix C for the content of each of the 14 modules.
Trialing modules with students in the oral communication class and with 
students in other classes that I teach was an important part of the editing and 
packaging of the material. Even high proficiency students from our department 
who are preparing to depart on a dual degree program with a British university, 
were unsure of words like paperback, tension, orphan, and plot.
6.0  Resulting Lesson Plan
The resulting syllabus and lesson plans for this new ESP-Literature-infused 
Oral Communication class look as follows. The goal is to present 7 or 8 
vocabulary modules in the first semester, repeat them in brief in the second 
semester and try to extend to the finish full set of 14. In general they each are 
introduced in a two week cycle. The module is to be distributed and read in the 
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last portion of a class session. In the following 2 weeks students are presented 
with opportunities to use the terms in writing and oral contexts, often being 
asked to describe a book, movie or manga that they have read in the past.
At the same time, the class proceeds with reading the book The Wonderful 
Wizard of Oz, at approximately 10 chapters per semester (the novel’s 39,000 
words are divided into 23 chapters,). Students will write an 80 to 100 word 
chapter summary in their journals as homework. The movie is viewed in 
segments corresponding with the reading throughout the semester. The 
grammatical focal point is the use of present tense verbs to recap the activity of 
the characters when writing. In class, students present to their group a recap of 
the chapter in oral style, using past tense verbs. At times students are tasked with 
presenting character sketches and acting out scenes with interesting dialog.
In parallel with the literary component described in this paper, other oral 
communication activities are retained. In the spring we practice making 
introduction speeches. And we practice group interaction by playing the board 
game called Game of Life. And finally students present a life speech based on 
the game, speaking as if they were elderly retirees giving advice to young teens. 
In the second semester, speech projects include describing a simple object and 
how to use it. Students will also present their own life as a hero’s journey. The 
culminating activity is a pair oral presentation, using a poster, to describe the 
work of a significant literary or cinematic figure (author, performer or character), 
with a summary of a book, manga or movie.
7.0  Conclusion
Our literature department has become aware that we need to prepare 
Japanese students to sit along side fluent foreign English-speaking students and 
participate in literary discussion. We can’t assume that they will just pick up this 
language. I have seen this need in my own seminar, film studies and literature 
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studies classes. By adding these metalinguistic skills to the oral communication 
in English class, it gives these students the tools and opportunity to express in 
English the concepts they are learning in their other studies within the 
department. For those underclass students opting for further literature studies in 
classes conducted in English and for students opting to write their graduation 
thesis in English, it is hoped that the lesson details discussed in this paper will 
prepare them for successful self-expression.
Appendix A: Examples of Ubiquitous Quotes from Oz
Rotten Tomatoes and Goodreads websites both maintain lists of popular 
quotes from the movie The Wizard of Oz. Here is a sampling:
“Somewhere over the rainbow.”
“Toto, I’ve got a feeling we’re not in Kansas anymore.”
“Now I know we’re not in Kansas anymore.”
“I’ll get you, my pretty, and your little dog too.”
“My! People come and go so quickly here!”
“Just follow the yellow brick road.”
“What would you do with a brain if you had one?”
“Some people without brains do an awful lot of talking.” 
“…if I only had a brain.”
“It is such an uncomfortable feeling to know one is a fool.”
“Hearts will never be practical until they can be made unbreakable.”
“Now I know I’ve got a heart because it is breaking.”
“Lions and Tigers and Bears, Oh my!”
“He’s the Horse of a Different Color you’ve heard tell about.”
“Going so soon? I wouldn’t hear of it. Why my little party’s just beginning.”
“These things must be done delicately.”
“I’m melting, melting.”
Studies in the English Language & Literature    No. 82 March  2018  [pp.79-104]
－ 96－
“Pay no attention to the man behind the curtain!”
“I am Oz, the Great and Terrible.” 
“Oh - You’re a very bad man!”
“Oh, no my dear. I’m a very good man. I’m just a very bad Wizard.”
“There is no place like home.”
Appendix B: Examples of Tropes that you won’t find in the standard 
literary studies resource
Here are some selected examples of the 195 tropes which the website 
TVTropes attributes to the Oz movie. The website provides general definitions 
via links but has localized the definitions for application to specific movies, in 
this case the Oz story. The following Oz examples are presented here with some 
editing for readability in print; my additions are in square brackets [ ].
0% Approval Rating - characters like the 2 wicked witches who are hated 
by all.
Adaptational Badass - … characters…who are known…for being less-than-
dangerous....But then, for some unexplainable reason, when the work is 
being adapted into another type of media, the character is made a bona 
fide badass. [the evil antagonist Wicked Witch of the movie is only a 
minor character in the book]
All Just a Dream - Unlike in the original books [the Oz movie became a 
dream story]. The reason is that … MGM felt that 1930’s audiences were 
too sophisticated to accept Oz as a straight ahead fantasy. 
Captain Obvious 
Dorothy: Toto, I’ve a feeling we’re not in Kansas any more. We must be 
over the rainbow!
[Witch Glinda arrives in her magic bubble]
Dorothy: Now I know we’re not in Kansas!
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[A Captain Obvious] strives to be Mr. Exposition... but there’s something 
wrong with his exposition. Most of the time, whatever he has to say should 
already be obvious—both to the viewers and to any other character with 
half a brain.
Everything’s Better with Sparkles - The sequins on Glinda’s dress. 
[another example, the vampires in Twilight]
Hypocritical Humor - When Dorothy has fallen asleep in the magic poppy 
field:
Tin Man: Help, help!
Scarecrow: It’s no use screaming at a time like this. Nobody will hear you. 
Help! Help!
Last-Second Word Swap - After the real Wizard has been unveiled [he 
can’t find the right word]:
The Wizard: Back where I come from there are men who do all day 
nothing but good deeds. They are called phila... er, phila... er, yes, er... 
good deed doers.
Magic Feather: The Scarecrow, Tin Woodsman and Cowardly Lion all had 
brains, heart and courage [as the story events show], but the Wizard gave 
them “features” (a diploma, a testimonial, and a medal) to make them 
think they were granted it.
Mythology Gag - [In the tornado scene] The two men in the rowboat are a 
reference to the “Hurrah For Baffin’s Bay” number from the original 1902 
musical [of Wizard of Oz]. The cow is a reference to Imogene, who 
replaced Toto on stage as well. [such things have also been called in-jokes, 
and we often see them in Ghibli anime]. 
Names to Run Away from Really Fast - The villain is named The Wicked 
Witch of the West.
Pragmatic Adaptation - The [Oz] movie. It can, at times, be difficult to find 
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someone who knows that there are two good witches, let alone the rest of 
the stuff cut from the book. [these days most people have not read the 
book]
“The Reason You Suck” Speech - Auntie Em does a pretty good job with 
Miss Gulch.
Aunt Em: “For twenty-three years, I’ve been dying to tell you what I 
thought of you. But now, being a Christian woman, I can’t say it!” (Runs 
off trying to hold back her tears.)
What Happened to the Mouse? - Despite kicking off the events of the plot, 
Miss Gulch’s plan to have Toto put down [killed] is never even mentioned 
again when Dorothy gets back to Kansas.
“What happened to the mouse?” occurs when a minor character, action, or 
very minor plotline is suddenly dropped from the story for no apparent 
reason, without any real explanation about what happened to it, and 
without a resolution.
Appendix C: Literary Metalinguistic Modules being implemented in Oral 
Communication
The first module is presented here in its prose form. The remaining 13 
modules would be similarly presented to students, but here they have been 
reduced to a listing of the key lexical elements.
Module One - Common words about books
A novel is a long story, although children’s novels are short. Novels are 
fiction and textbooks are non fiction. The Oz series (14 books) was written by L. 
Frank Baum. Author is a slightly more scholarly word meaning writer. The 
original edition of the first book was illustrated by W. W. Denslow; other 
illustrators were connected with later books and later editions of the first book. 
An illustrator is the person who drew the pictures which appear inside the book. 
Another artist may draw the artwork on the cover. The Wonderful Wizard of Oz 
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was first published in Chicago in 1900. The copyright has expired, so it is out-
of-copyright but not out-of-print. It has been reprinted many times. Typing 
note: Please notice that the title of a book or a movie is printed in italics. 
Literature can take many physical forms - a novel, a short story, a poem, a 
manga, an anime, a movie, etc. There are many, many genre. We’ll try to list 
some in class, such as mystery, horror, romance, etc. The target audience can be 
described by many factors including age, gender, interests, etc. The novel we will 
read in this class is a fantasy story about a girl’s journey in a magical country. It 
was intended for children. The movie The Wizard of Oz was based on this novel 
and was produced almost 40 years after the book was published. The movie 
was released in 1939. It was intended for anyone with happy memories of 
reading the novel as a child.
Module Two - More common words about books
hardback…paperback…ebook…front cover…back cover…spine…
artwork…cover art…blurb…title page…publisher…edition…copyright…
table of contents…chapter titles…introduction…foreword…preface…
index…odd number…roman numeral.
Module Three - Movies
was adapted to…was based on…storyline…cutting some scenes…
starring…features…an actress playing…musical film adaptation…musical 
score …almost cut during editing…a book is published and a movie is 
released…publisher…studio…in production.
Module Four - Sequels, Prequels, Series
series…sequel…stage play…prequel…story arc…trilogy…a prequel 
trilogy…serialized…episode…season…media franchise…movie franchise…
timeline…story and storyline…plot and plotline.
Module Five - Beginnings
chapter…opening scene…opens…sets the stage …drama and action.…
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sett ing…backstory…narrator…characters…monologs…the f irst 
appearance…first impressions…clues as to how the plot of the story is 
developed.
Module Six - Characters
main (or central) character (Dorothy), major characters (Scarecrow, Tin 
Man, Lion), minor characters (such as Glinda and the Queen of mice), and title 
character (the Wizard)…role…represent…hero…enemy…rival (as in a love 
triangle) and opponent (the Wicked Witch of the West)…protagonist …
antagonist…conflict …villain or evil antagonist…evil opponent…victim…
anti-hero…stereotype…companions…mentor or guide.
Module Seven - The Hero’s Journey
A simplified Oz version based on a simplified version presented by Shmoop 
Editorial Team.
• The hero starts in the ordinary world (Kansas). 
• Something changes that situation (a twister takes Dorothy’s house), moving 
the protagonist to an unfamiliar place (Oz).
• A mentor or guide (in Oz, the Good Witch of the North) gives her advice 
(follow the road of yellow brick to the Emerald City and the Wizard).
• Companions join the journey become allies, helping the hero. (Dorothy has 
3, Harry Potter has 2.)
• Many difficulties and challenges are overcome.
• A major difficulty (an ordeal) must be faced (Dorothy is told to kill the 
witch, but is captured; then she must escape from the witch) (Harry has an 
ordeal in each book).
• There is a reward for success (Dorothy can go home, but sadly Wizard fails 
to help her. More challenges happen in the book but not in the movie).
• The biggest difficulty is near the end and is called the climax. (Dorothy 
must overcome despair and the temptation to stay in wonderful Oz.)
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• Usually there is a treasure to bring home. (Dorothy has the silver shoes, but 
alas! they fall off!)
Module Eight - Narrators
a narrator…omniscient narrator…limited…third person narrators…
first person narrators…biased…unreliable narrator.
Module Nine - More about Narrative Style
Narrators are a literary device…point of view, POV.…distant and close…
see through the camera instead of the voice of the narrator…create tension …
help the reader identify with…Second person narrators…One way to 
characterize camera POV is objective and subjective.
Module Ten - Development of the Plot - Narrative Drive
Narrative drive…turning the pages …how the plot is developed…how 
the tension is resolved…resolution of conflict…source of conflict …central 
conflict…a minor or temporary conflict…major conflict…inner (or 
internal) conflicts …action…rising tension…rising action…relief…a 
reversal…when  it turns out that…despair…climax…resolution  or 
conclusion…falling tension or action…anticlimax.
Module Eleven - Motivations
Author’s have motivations…manners-and-morals…was influenced by…
be interpreted as…political commentary…intended…a hidden meaning…
the surface meaning…critics…scholars…book reviewers…a culture war 
between academics and the public…story has a concept…premise…plot. 
Characters have motivations. Readers have motivations.
Module Twelve - Motivation, Pressures and Character Complexity
orphan…underdog…a “chosen one”…rags-to-riches…fulfill their 
destiny…a prophetic destiny…weaknesses…struggle against bad traits…
heroic deeds…tragedies…a fairytale ending…flat characters…when 
characters develop unexpected strengths and virtues
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Module Thirteen - Tools of Writers
elements of the story…foreshadow…a theme (or motif)…dialog…the 
character’s action…patterns (such as a journey or quest) and symbols (a wicked 
witch)  and  themes  (being fa r  f rom home) a re fami l ia r  and lead to 
expectations…unexpected twist…cliche…stereotype…motif…trope.
Module Fourteen - More Tools
balance of order and chaos…mix predictability and surprise in the plot, 
producing a surprise development or a twist…narrative misdirection…a 
convention…a convention of horror and gothic stories…Surprise endings are 
conventions of mystery and detective stories…A convention that we have been 
following in this class is writing plot summaries in present tense…break a 
convention…tone or atmosphere…not “a girl in peril” or “a girl who needs to 
be rescued” but “a girl who bravely walks ahead, facing the dangers she meets”.
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